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Lexington Public Schools: Professional Development Plan (Draft)
I. Introduction

The mission of professional development is to prepare and support educators to help all students to achieve higher

standards of learning and development (WestEd, 2000). It is a process for improving the skills and competencies

needed by staff to produce positive educational results for students. Meaningful, effective, high quality professional

development focuses on individual, collegial and organizational improvement. It reflects the best available research

and practice in teaching, learning and leadership. No Child Left Behindthe Massachusetts Curriculum Frameworks,

the Massachusetts Comprehensive Assessment System, the new Student Assessment Program, and College Board

assessments, including the Scholastic Aptitude Test (SAT) and Advanced Placement (AP) tests have raised the

academic bar for all students. The standards and the ways in which educators and schools are held accountable for

student performance place greater demands on educators to combine understanding of subject matter and teaching

practices with knowledge of learners. Indeed, the movement towards standards-based reform, data based

assessments and accountability for learning has served to emphasize the important role professional development

plays and its link to improved student achievement. ?  UwUUUET O U U w fedin mote Rompldx bhnld Enalytiéalu O

skills in preparation for further education and work in the 21st century, teachers must learn to teach in ways that

develop higher order thinking and performance. These new standards require a new kind of teaching, conducted by
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Hammond, 2005).

II. Background

During the last decade, researchers have begun to examine what works in professional development. Supovitz,
Mayer, and Kahle (2000) studied the impact of intensive, standards-based professional development on teachers of
science in Ohio. They found that teachers Pbecame more positive about instructional reforms and more likely to use
inquiry- centered pedagogy? WE UwE wU 1 U U ®d3ed Professioddt d@eelopiriertd. Cohen and Hill (2001) studied
mathematics teachers who participated in the intensive curriculum-based professional development offered by the
California Subject-matter Network in the 1990s. They compared the ET EOT 1 UWOEET wbOwUT | wx EUUPEDXE
practice with those made by teachers who received more conventional professional development in mathematics.
?They found that teachers who participated in the former were much more likely to make changes in their practice,
and that these changes were associated with gains in student performance. They concluded that providing teachers
with extended content-specific opportunities combined with follow-up support produced results? (@Worcoran, McVay,
and Riordan, 2003).

These findings are consistent with the research studies of the California Subject-matter Network (Pennell & Firestone,

1996; Wilson, 2003), the research on reforms in literacy and mathematics teaching carried out in District #2, NYC

(Elmore & Burney, 1997), the evaluations of the National Writing Project (St. John & Stokes, 2003), and the secondary

analysis of data from National Science Foundationz Uw +2" w x UONT EQUw 2 U x O Ystudiés wfd w 3 UUOI
EOOxUIT1 OUPYI WUET OOOwUI 1 OUOwxUOT UEOGUWODOT w2VUEET U0wi OUw 00w
Supovitz & Taylor, 2003) and the national Eisenhower program (Desimone et. al., 2002; Birman, Desimone, Garet, &

Porter, 2000) have yielded similar results. ?The general conclusion is that extended opportunities to engage in

professional development that is aligned with the curriculum to be taught, and accompanied with on- site follow-up

support, can produce significant changes in classroom practice and benefits for students? Wapcoran, McVay, and

Riordan, 2003).

Moreover, these findings are consistent with the experiences and recommendations of those who design and deliver
professional development, (Cohen & Hill, 2001; Corcoran, 1995; Darling-Hammond, 1999, 2005; Desimone et al., 2002;
Elmore, 2002; Lieberman & Wood, 2002; Loucks- Horsley et al., 2003; National Research Council, 1996; National Staff
Development Council, 2001 and 2009.) Sustained, high quality professional development has a direct and positive
impact on student achievement.



III. Philosophy

The success of professional staff development is determined by whether it alters instructional behavior in a way that

benefits students. According to the report Teachers Who Learn, Kids Who Achieve: A Look at Schools Muittel

Professional DevelopmefWestEd, 2000), there are a number of characteristics that are shared among schools that have

distinguished themselves in the U.S. Department Of w$ EUEEUDP OOz Uw- EUDOOEOwW PEUEUw/ UOT UE
Development. These schools have clear student achievement goals, provide an array of professional development

opportunities, embed ongoing learning in the school culture, build a highly collaborative school environment, and

use a broad range of student performance data. Similarly, the results of several national studies on the importance of

professional development have concluded that high quality professional development provides access to the best

research and experiences of successful practitioners; | OEUUI Uw OOw ET 1 x1 OPOT w Ol EET 1 UUzwEO
x1 EET O PEEOWUOPOOUOWDPOEOUET UwOxxOUU0UOPUDPI Uwi OUwxUEEUDET OwUI
sustained over time; and is founded on a sense of collegiality and collaboration among teachers and between teachers

and principals in solving important problems related to teaching and learning (Sparks, 2002).

Given that research indicates that teacher quality is the single most powerful influence on student achievement, it is
essential to ensure that teachers are provided with ongoing, high quality professional development to sustain and
enhance their practice (Darling-Hammond, 1999). Indeed, teacher professional development is an
essential element of comprehensive school improvement. However, the professional development needs of all
members of school community, including administrators and support personnel, must be addressed to
ensure a focus on continuous learning and to create the conditions necessary for closing the achievement gap and
providing Equity and Excellence for all students.

The purpose, therefore, OT wUT T w+1 RDOT UOOw/ UEOPEwW2ET 000z Uwx UOI hdityBfOOEOWET Y
learning - learning for students, teachers, and other professionals who support children. This purpose is directly

EODT Ol EwOOwWUT | w#DPUUUPEUZUWEOOUDOUI E wEpSWiGetrqludyl abdlencélléhueEod® OUT wOT 1
all students. Indeed, this professional development plan is intentionally designed to build skills and capacity for

improvement through comprehensive and ongoing learning. ( Uwd® UwUT I wE OO OD &blihid hrg Pracchl OD1 | w Ul E
professional development program is an important link to establishing effective instructional practices that will

enhance the knowledge of curriculum content, design and delivery and actively engage all learners.

IV. Vision

Lexington Public Schools is committed to providing a high quality, continuous and sustained, professional
development program to all its teachers and other educational professionals. The professional development plan for
Lexington Public Schools describes a vision for adult learning that is collaborative, continuous, embedded in daily
practice and focused on student achievement. This model builds on the wealth of knowledge and experience that
teachers and practitioners have and expands upon that knowledge and skills. It builds on and strengthens the
successes already evident in the district by providing a framework that affords every educator an opportunity to
enrich his/her practice. The vision of Lexington Professional Development ensures that standards-based professional
development results in continuous professional growth and enhances on-going student learning.

There are ten key Principles embedded within the Lexington Public Schoolsz Professional Development Plan. (See
Figure 1.) The Principles are based on the accumulated research about effective professional development and the
impact on student learning. The Principles provide guidance for achieving high quality professional development
planning, design, delivery and assessment, and serve as a foundation for ongoing professional development in
Lexington Public Schools.

Derived from the Principles, the Standards provide direction for designing an effective, high quality professional
development program that ensures educators acquire the necessary knowledge and skills. It is clear that

professional development in the 21st century must be results-driven, standards-based, and job-embedded.
+1 RDOT UOOw/ UEOPE wW2ET OO0 U $tandatddprovidedJabbiréptird forthight quali€y »pevfeSional
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development for all educators to improve instruction and student achievement. These Standards promote and
sustain continuous development, growth, and examination of practice. They provide clearly defined expectations and
commitment to ET EOT 1 6 w3 T 1 awEUI wEODT Ol EwPDUT w+1 R ByRtbntvdi® goaldaBDDE w2 ET OC
vision, and adapted from the National2 UE [ | w#1 Y1 OOx O1 OU w" OU OBePeldpnibnt2 UEOEEUEUwi OUw
Organized into Context, Process and Content standards (NSDC), the Lexington Public Schools Professional

Development Standards and the related Strands and Indicators are intended to guide and support the design and
implementation of meaningful professional learning opportunities for all school personnel.

Figure 1: The relationship between the Principles, Standards, Strands and Indicators as indicated in the three
diagrams.

Principles |:> Standards |:> Strands |:> Indicators

Indicators

/ \

Strands

Standards

Standards

Principles




V. Lexington Public Schools: Guiding Principles for Professional Development

The mission of professional development is to prepare and support educators to help all students

achieve to high standards of learning and development. When professional development is effective,

a number of principles can be identified (WestEd, 2000).

/ UOI 1T UUDOOEOQWET YI OOxO0l O0wPbUwWOOUUwWI T i1E

M Fosters a culture of continuous 1 Improves the learning of all students.

improvement. M Is data driven.
1 Isresearch based. 1  Supports refinement of practice.
1 Isjob embedded. 1 Encourages the use of new strategies.
1 Promotes shared leadership and 1 Occurs in professional learning

responsibility. communities.
71 Involves and reflects the diverse nature of 1 Is adequately supported.

the community.

(For further elaboration, see Appendix 1.)

VI. Lexington Public Schools: Professional Development Standards

Standards Explanation Strands

High quality professional development occurs within an all 1. Learning

- important context. Learning is an ongoing process of reflection, Communities

5 experimentation, and discussion that requires more than a single 2 Leadershi

= event. The environment in which educators work must support - eadersiup

o their learning ¢ through adequate resources, strong supportive 3. Resources

© leadership, and a community that encourages collaboration and 4. Technology
application of new learning.
In this view of professional development, the workshops and 5. Data-Driven
(2tl}er‘ 013e—ti{n§' events bec~on,1e.part‘ qf a C(ih?rept‘seAri‘es f)f events Professional
Ul EUWUUUUEDOUOWUI DOl OUEI UOWEOH .

a professional learning allows far more active engagement for the PraCtlce‘

g purpose of deepening understanding and making application in 6. Evaluation

o real-life contexts. Ongoing teamwork, discussions, product and 7. Research-based

o project development, research, data analysis, reflection, 8. Design
demonstrations, and modeling are just some of the ways 9. Learning
professional development facilitates the active engagement of .
the learner. 10. Collaboration
Effective professional development balances attention to content
knowledge, instructional strategies and assessment practices. 11. Equity

'E The content of staff development that advances student 12 litv T hi

3 achievement reflects national, state, and local content standards. - Qua _lty eaching

g The content of staff development that advances student 13. Family

(@] achievement is further aligned with district goals, school Involvement

POxUOYI Ol O0wi OEOUWEOCEWI EUEEUO
goals, level of experience and competence.

(For further elaboration see, Appendix 2.)

U

l



Appendix 1

Lexington Public Schools: Guiding Principles for Professional

Development

1 Professional development is most effective when it fosters a culture of continuous improvement for all
engaged in the learning endeavor. Practices address the needs of professionals throughout their
careers and embrace stakeholders as active participants in learning. Practices address the
EOOUPOUUOWOl wEOwWI EVUEEUOUZ Uwi B x drdJiasedph hnuatadswfGdivil@lw O1 wi B x 1 |
educator needs; current knowledge and skills; and district, building and educator learning goals.

1 Professional development is most effective when it improves the learning of all students,
including those with different educational needs, learning styles, and incremental abilities, and those
from diverse cultural and linguistic backgrounds. Professional development ensures that educators have
the knowledge and skill to meet the diverse learning needs of all students. It ensures that educators are able
to create safe, secure, supportive and equitable learning environments for all students.

1 Professional development is most effective when there are clear research-based expectations for what
educators should know and be able to do to support student learning. Professional development
addresses the fundamental issues of curriculum, instruction and assessment as part of an integrated
process that requires application, evaluation, reflection and review in order to be successful. As such,
professional development is grounded in [1] research on child and adolescent growth, development and
learning, [2] content knowledge and content-specific, research-based instructional strategies, and [3]
knowledge of assessment practices and data analysis. Professional development is targeted to the district
purpose, offered over time, and evaluated both for effectiveness and impact on student learning.

1 Professional development is most effective when professional growth opportunities are derived from a
baseline of collected data from observational and assessment sources. Professional development uses
disaggregated student data and other evidence of student learning to determine professional development
learning needs and priorities, to monitor student progress, and to help sustain continuous professional
growth.

1 Professional development is most effective when it is job embedded, directly relevant to
classroom practice, and provided over time. Professional learning is a product of both externally-
provided and job-l OEI EEl EwWEEUPYDPUDI UwUT EVwDOEUI EUI wi EUEEUOUUZ wO
practice in ways that support student learning. While formal professional development represents a subset
of the range of experiences that result in professional learning, the activities [1] focus on reducing the gap
between actual and desired levels of student achievement, [2] involve participants in identifying the
content and objectives, [3] help participants develop a theoretical as well as practical understanding of the
new practices, [4] include follow-up and support, and [5] are linked to a comprehensive change process
that focuses on student learning.

1 Professional development is most effective when it supports the ongoing refinement of practice and
when it provides opportunity for practice of new strategies, time to reflect on changes, and time to
integrate new learning into the teaching practice. Professional development that truly enhances adult
learning provides opportunities to be involved in leadership activities that focus on direct interaction with
colleagues: follow-up demonstrations, feedback on mastery of new knowledge and skills, peer coaching
and mentoring, opportunities for collaboration and problem-solving, study teams, and action research.
This leadership opportunity grants ownership to the participants and allows them to construct a learning
community that engages in continuous growth.



Professional development is most effective when there is collaborative leadership and shared
responsibility for improving teaching and learning. Meaningful collaboration is more likely to
occur when colleagues share responsibility for major tasks of teaching and for student learning, when
there is a commitment to collective inquiry into student learning and collective action in improving it.
Collaborative leadership for professional development embraces the individual and collective goals
and talents of teachers, paraprofessionals, parents, school administrators, district administrators and
school committee members. Effective professional development builds on the wealth of knowledge
and experience that these stakeholders already have and expands upon that knowledge and skills.
Professional development is not limited to a single content, grade or even school level. Growth
opportunities should go beyond the school doors to ensure that the most efficient learning opportunities
are present. By connecting professional development across levels, the opportunities become more effective
and more likely to receive the support needed to be successful.

Professional development is most effective when it takes place in professional learning communities.
Professional development that truly enhances adult learning provides opportunities to be involved in
learning communities. These learning communities might take various forms, but they are all characterized
by ongoing learning. They encourage individual and collaborative exploration, practice, and reflection. They
foster collegiality and problem solving, and they emphasize continuous improvement in classrooms and
schools.

Professional development is most effective when it involves and reflects the diverse nature of the
surrounding community. It is vital for parents and leaders in the community to be engaged and
understand why professional development is crucial in improving student outcomes. There needs to be
two-way communication where the concerns of the community are reflected in the professional
development growth opportunities and the goals and outcomes of the opportunities are shared with the
community-at-large.

Professional development is most effective when adequate resources are provided. Resources include
money, people, technology, and time. Resources necessarily come from a variety of sources, and must be
sufficiently sustained over time to ensure the full impact of professional development. Resources are
defined as adequate when they ensure that all educators can study, practice, reflect, receive feedback on
practice, and implement knowledge and skills necessary to be effective with their students and others.



Appendix 2
Lexington Public Schools: Professional Development Standards

Context Standards sustained, high quality professional development provides a context in which it can
have lasting impact. This perspective assumes that learning is an ongoing process of reflection, experimentation and
discussion that requires more than a single event. It assumes that mastering complex ideas and skills requires
continuous learning and long-term support. If educators are to introduce new practices into their work and to
deepen their understanding of content, their students, and teaching, the environment in which they work must
support their learning ¢ through adequate resources, strong supportive leadership, and a community that encourages
collaboration and application of new learning.

Standard 1: Learning Communities

Effective professional development that improves student learning supports teams of educators whose goals are
aligned with those of the school and district and who work collaboratively in a trusting and respectful manner.

Indicators:

a. Teams are composed of groups of educators that meet on a regular basis for the purpose of improving
student learning: examining the standards; planning lessons; creating common assessments; critiquing
student work; examining data; and problem-solving

b. Time is available on a regular basis for teams to meet collaboratively.

c. Teams operate with a commitment to the norms of continuous improvement and experimentation and
engage members in improving their daily work to advance student learning.

d. Teams determine additional professional activities that will best serve the goal of solving identified needs.
These can include workshop attendance, and /or course focused on content, pedagogy, or instructional
skills, follow-up demonstrations, feedback on mastery of new knowledge and skills, peer coaching and
mentoring, study teams and action research.

e. Teams assume collective responsibility for all studenO U wUT x Ul Ul OU1 EwEa w0l EOQwOI OEI UUzZ

f.  Technology is used to support collaboration. Technology use can include but is not limited to electronic
bulletin boards, email, shared servers, on-line courses, and video conferencing.

Standard 2: Leadership

Effective professional development that improves student learning requires the guidance of outstanding leaders from
the district and school level and supports the development of skillful leadership among educators.

Indicators:

a. Leaders establish structures that support ongoing, embedded professional development and continuous
improvement. They encourage educators to participate in activities such as peer coaching, observation,
assessment design, and action research.

b. +1 EEl UUWEOI EUOa wE U U B&itndl Hékblapident] visidnBtatéhidm Folfaptel w paloteiship
between the administration, parents, educators, school committee and surrounding community.



c. Leaders ensure an equitable distribution of resources and allocation of time to accomplish district and
school goals in order to support all educators.

d. Leadership opportunities are open to all educators and are designed to prepare educators for leadership
roles such as trainers, peer coaches, mentors, department chairs, and committee members.

e. Leaders stay current on technological tools in order to communicate effectively and efficiently.

Standard 3: Resources

Effective professional development that improves student learning requires adequate resources that support
I EUEEUOUZ Uwx UG 1 UllaDdppoEhinitiés EbErbllabiordtio U wp |

Indicators:

a. Resources allocated include time for educators to work collaboratively towards district and school goals.

b. Resources allocated include funding for expenditures, such as attendance at workshops, conferences,
consultants, substitutes, and stipends.

c. Resources allocated include funding for technology and educators in leadership roles such as coaches,
facilitators, trainers, department heads, mentors, and administrators.

Standard 4: Technology

Effective professional development that improves student learning promotes educator and student technological
literacy, and facilitates the effective use of all appropriate technology.

Indicators:

a. Professional development ensures educator technological literacy by providing ongoing opportunities for
educators to learn about new and current technologies that are useful in instructional practice,
communication, and collaboration.

b. Professional development enables educators to use technology as a tool in curriculum design and
communication.

c. Professional development enables educators to use technology as a tool for designing student learning
opportunities, monitoring student learning, and evaluating the effectiveness of instruction.

d. Professional development promotes thi w Ex x OPEEUDOOw O w Ul ET 00001 awUOw Ol 1 Ouw |
optimal and equitable learning environments.

e. Professional development ensures student technological literacy as educators engage students with
available technologies, related to curricular activities, and assist students in using new and current

technologies in innovative ways.

f.  Professional development informs educators about the legal and ethical issues surrounding technology and
internet safety.
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Process Standards cConsistent with what is known about adult learning, this perspective assumes that

professional learning is an ongoing process of reflection, experimentation, and discussion. In this view of
professional development, the workshops and other one-time events become part of a coherent series of events that
purpose of deepening understanding and making application in real-life contexts. Ongoing teamwork, discussions,
product and project development, research, data analysis, reflection, demonstrations, and modeling are just some of
the ways professional development facilitates the active engagement of the learner.

Standard 5: Data-Driven Professional Practices

Effective professional development that improves student learning actively engages participants in collecting,
analyzing and interpreting data to inform decisions about [1] changes in instruction, curriculum and assessments; [2]
changes in school and district organization; and [3] additional professional development needs.

Indicators:

a. Data on student learning is gathered from standardized tests, district-made tests, student work samples,
portfolios, etc. and provides important input to the selection of district and school improvement goals.

b. Data is drawn from other sources, including local, state and national assessments, reports on grade
retention, high school completion, student disciplinary actions, enrollment in specific courses. These data
are typically disaggregated to reveal differences in learning among subgroups of students.

c. Data is also drawn from teacher-made tests, common assessments, assignments, portfolios. Data analysis
from this examination of student work creates a direct link between the work and content standards, the

expectations for student learning, and the use of scoring rubrics.

d. Professional development ensures that educators are able to acquire knowledge and skills related to
formative classroom assessment, data collection, data analysis, and data-driven planning and evaluation.

e. Professional development ensures that educators are able to gather and analyze data from multiple sources
throughout the school year, to design assessment instruments, to implement various forms of assessment,

and to determine the appropriate assessment to guide student instruction and monitor student progress.

f.  Professional development provides educators with current, high quality data analysis presented in a clear,
understandable format to ensure optimal student learning opportunities.

g. Professional development promotes technology as a tool in collecting, analyzing, and evaluating data to
monitor student learning.

Standard 6: Evaluation

Effective professional development that improves student learning uses multiple sources of information to assess the
effectiveness in improving professional practice and student learning. Evaluation is viewed as an ongoing process
that is initiated in the earliest stages of program planning and continued beyond program completion.

Indicators:

a. Goals of the professional development plan and needs of the specific group participating in the professional
development program are used when creating evaluations.

11
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b. Resources, including the use of technology and student data, are provided to plan and conduct ongoing
evaluation of professional development programs.

c. Evaluations include multiple measures used throughout the school year to assess student learning after
educators have had the opportunity to implement new instructional practices.

d. Results from the evaluation process are shared with key groups involved in the planning of professional
development to inform future decisions about professional development plans.

Standard 7: Research-Based

Effective professional development that improves student learning applies research to instructional decision-making
and provides educators with opportunities to analyze, apply, and engage in research.

Indicators:

a. Professional development is based on current research in improving student learning.

b. Professional development encompasses sound, researched-based theories in student expectations, child
development, curriculum content and design, instructional and assessment strategies, and shared
leadership.

c. Professional development includes ongoing opportunities for educators to evaluate and reflect on current
Ul Ul EVUET wOOxPEUwWOT EVWEUT wEOUT wUl 01 YEOUwWUOwWI EVEEUOUUZ wx UL
and school goals.

d. Professional development involves discussion of research with a variety of perspectives and conclusions to
assist educators in applying research within the specific context.

e. Professional development ensures that educators have the knowledge, skill, and opportunity to apply
research in instructional decision making and engage in action research.

f.  Professional development provides opportunities for educators to collaboratively test their hypotheses and
report results about the impact of professional development programs and the effectiveness of instructional
strategies and programs.

Standard 8: Design

Effective professional development design that improves student learning is based on data, is derived from the
experience, expertise and needs of educators and reflects best research and practices in sustained job-embedded
learning.

Indicators:

a. DProfessional development design begins with a needs assessment that involves the
analysis of multiple sources of disaggregated teaching and learning data.

b. Professional development design is grounded in the Massachusetts Curriculum Frameworks, the
LPS Standards for content areas, and student learning goals.

c. /UOGITUUDOOEOWET YI OOx01I OVwWET UPT OWEEUT UwxUPOUDPUDPTI UwOOwlIT 1
between data reality and the desired outcomes.
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d. Professional development design is based on the learning styles of adult learners as well as the diverse
cultural, linguistic, and experiential resources that they bring to the professional development activity.

e. The intended beneficiaries of professional development are substantively involved in all aspects of professional
development design.

£ JUOT T UUPOOEOWETI YT OOxO1 OUWET UPT OWEEEUI UUT Uw 0T 1T wEOHBUDPOUUC
expertise, and is based on an analysis of individual educator needs; current knowledge and skills; and
district, building and educator learning goals.

g. In addition to workshops, sustained, job embedded professional development includes, but is not
limited to, expanded training, lesson study and demonstrations, peer observations, analysis of student
work and assessment data, collegial circles, coaching/feedback, action research, reflection, and opportunities
for collaboration and problem solving.

h. Professional development provides continued support to educators in the form of follow-up,
demonstrations, feedback on mastery of new knowledge and skills, peer coaching and mentoring, and
continued opportunities for additional study.

i.  The format of professional development incorporates technologies to provide more extensive and diverse
content, expand access and participation, and create virtual professional learning communities.

Standard 9: Learning

Effective professional development that improves student learning incorporates knowledge about human learning
and change. It ensures that educators have the knowledge and skills to meet the diverse learning needs of all
students by meeting the diverse learning needs of educators.

Indicators:

a. Professional development provides opportunities for educators to create a safe, inclusive, equitable learning
community where everyone participates in maintaining a climate of caring, respect, and high achievement.

b. Professional development provides opportunities for educators to develop a deep understanding of topics,
practice new skills with feedback, and interact with ideas and procedures through active learning processes
and reflection.

c. Professional development provides opportunities for educators to participate in learning processes that
incorporate different learning styles and strengths.

d. Professional development provides opportunities for educators to engage in a learning process that factors
in the anxiety caused by change, and addresses concerns through skillful listening and problem solving
within a respecting and trustful culture.

e. Professional development provides opportunities for educators to engage in a learning process that
recognizes life stage differences and taps the unique strengths and talents of staff.

f.  Professional development provides opportunities for educators to engage in distance technology to enable

learning throughout the day in various settings, using appropriate technology that appeals to different
learning preferences.

13



Standard 10: Collaboration

Effective professional development that improves student learning provides educators with the knowledge, skill and
opportunities to collaborate for the purpose of improving instruction and student achievement in a respectful and
trusting environment.

Indicators:

a. Professional development provides teachers and administrators the appropriate knowledge and skills
regarding group processes to ensure various teams, committees and departments districtwide and within
schools achieve their goals and provide satisfying and rewarding experiences for participants.

b. Professional development provides educators with the appropriate knowledge and skills to communicate
effectively, to listen to the ideas of others, to exchange and discuss ideas, to work in diverse teams, and to
share responsibility toward a common goal.

c. Professional development provides ongoing opportunities for educators to work with colleagues including
teachers, principals, instructional assistants, librarians, counselors, social workers, psychologists, specialists,
higher education faculty, and any others critical to student success.

d. Professional development maximizes the use of technology to share ideas, strategies and tools with
colleagues in ways that dramatically increase the collaborative links among educators.

Content Standards Effective professional development balances attention to content knowledge,

instructional strategies and assessment practices appropriate to helping students master the subject matter content.
The content of staff development that advances student achievement reflects national, state, and local content

level of experience and competence.

Standard 11: Equity

Effective professional development that improves student learning prepares educators to understand and appreciate
all students, holding high expectations for their academic achievement and creating safe, orderly and supportive
learning environments.

Indicators:

a. Professional development prepares educators to create and maintain an environment where high
expectations for academic achievement are expected for all students.

b. Professional development ensures that educators understand the cognitive and social- emotional
characteristics of children and adolescents in order to provide developmentally appropriate curriculum and

instruction.

c. Professional development provides strategies for educators to tap the learning strengths and preferences of
each student.

d. Professional development ensures that educators are able to differentiate instruction, curriculum materials,
and assessment tools in order to meet the cognitive and social/emotional needs of all students.

14



e. Professional development assists teachers and administration in creating school-based and districtwide
programs to close the achievement gap and provide equity and excellence for all students, e.g. the
development and implementation of an afterischool Extended Learning Program for atirisk students; the
development and implementation of a mentoring program at each school site for students in need of

additional support and connection; the development and implementation of a multit UD1 Ul EwoB OUT UYIT OC
system for literacy learning and mathematics instruction at all levels.
f.  Professional development equips educators with the knowledge and skills to establish safe and orderly
learning environments characterized by mutual respect in which academic learning and appropriate social-
emotional development can occur.
g. Professional development assists educators in developing an appreciation of the benefits that diversity
xUOYPEI UwPOw Ul 1 PUWEOEUUUOOOwW i OUwWwEOUT wUUUET OUtiglw EEEET Of

development.

Standard 12: Quality Teaching

Effective professional development that improves student learning provides opportunities for educators to deepen
their content knowledge, increase knowledge of instructional strategies and use formative and summative
assessments to inform instruction.

Indicators

a. Professional development ensures that content curriculum meet the highest national/state standards in core
concepts in all disciplines.

b. Professional development supports the development of curriculum documents which include state and local
standards, instructional strategies, materials alignment, common assessments and essential content
vocabulary and language.

c. Professional development ensures educators are prepared to implement recommendations from each
curriculum review process.

d. Professional development ensures educators participate in a wide-range of activities in order to stay current
and/or deepen understanding of content area knowledge. Activities require collaboration with colleagues
and can include electronic subject-area networks, university or electronically delivered coursework, subject
area institutes, professional learning communities, and/or engagement in action research.

e. Professional development ensures educators have opportunities to participate first-hand in observing,
learning, and practicing instructional strategies that can be used in the classroom.

f.  Professional development ensures educators continue to develop classroom management skills that
promote respectful and caring environments where all children feel safe and are able to engage in academic
learning.

g. Professional development provides ongoing opportunities for educators to examine a variety of classroom
assessments, practice using them in their classrooms, and analyze the results to 1) understand and report
on student achievement, 2) identify gaps in student learning, and 3) adjust instruction.

h. /UOI 1 UUPOOEOWET YI 006x 01 O0wi OEVUUI Uw OOwET Y ist@dd,xnbe@s] and EUEEUOUU
abilities of their students, as well as the diverse cultural, linguistic, and experiential resources that their
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students bring to the classroom.

Professional development provides opportunities for educators to develop the knowledge and
skills necessary to design and implement differentiated instruction and to implement assessment
strategies that meet diverse student learning needs.

Professional development ensures that educators have the necessary knowledge and skills to develop
and foster the social-emotional, critical thinking, problem solving, literacy, and technological skills that
students will need for success in the 21st century.

Standard 13: Family Involvement

Effective professional development that improves student learning recognizes the importance of collaboration
between the school, home, and community.

Indicators

a.

Professional development provides opportunities for educators to develop the knowledge and skills to build
active partnerships with parents, families, and community members.

Professional development prepares educators to demonstrate sensitivity to families whose primary
language is not English/and or whose cultural traditions differ.

Professional development provides opportunities for educators to learn about the diverse cultural
backgrounds represented by students, families, and community members and prepares educators to

establish respectful and caring learning communities within the schools.

Professional development provides technology training for educators to enhance communication with
parents, families, and community members.
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