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LEXINGTON SCHOOL COMMITTEE MEETING 
Tuesday, June 21, 2016 

Lexington Town Office Building, Selectmen’s Meeting Room 
1625 Massachusetts Avenue 

 
All agenda items and the order of items are approximate and subject to change. 

 

6:00 p.m. Call to Order: 
 

6:01 p.m. Executive Session: 
a) Exemption 3 - To Discuss Strategy with Respect to Collective Bargaining Regarding 
 LEA - Unit C 
b) Exemption 2 - To Discuss Strategy with Respect to Contract Negotiations with 

Nonunion Personnel - Superintendent of Schools Dr. Mary Czajkowski’s Contract 
 

7:00 p.m. Return to Public Session and Welcome 
 Public Comment – (Written comments to be presented to the School Committee; oral 
 presentations not to exceed three minutes.) 
 
7:10 p.m. Superintendent Announcements: 
 
7:20 p.m. School Committee Member Announcements: 
 
7:35 p.m. Consent Agenda: 

1. Vote to Approve 2016-2017 Clarke Middle School 8th Grade French Field Trip to 
Québec City, Canada, May 31 through June 2, 2017 

2. Vote to Approve 2016-2017 Diamond Middle School 8th Grade French Field Trip to 
Québec City, Canada, May 30 through June 2, 2017 

3. Vote to Accept a Donation to the Maria Hastings School from Stop and Shop’s A+ 
Program in the amount of $1,523.75 

4. Vote to Accept a Donation to the Diamond Middle School from Stop and Shop’s A+ 
Program in the Amount of $1,656.00 

5. Vote to Accept a Donations to the Lexington High School Fitness Center Equipment 
in the Amount of $6,992.00 

6. Vote to Accept a Donation to the Lexington High School from Stop and Shop’s A+ 
Program in the amount of $1,566.50 

7. Vote to Accept a $7,500 Robotics Club Award from the FedEx Innovation Challenge 
to the Lexington High School 

8. Vote to Approve School Committee Minutes of October 28, 2014 
9. Vote to Approve School Committee Minutes of March 8, 2016 
10. Vote to Approve School Committee Minutes of March 23, 2016 
11. Vote to Approve School Committee Minutes of March 30, 2016 
12. Vote to Approve School Committee Minutes of April 26, 2016 
13. Vote to Approve  and Not Release Executive Session Minutes of April 26, 2016 
14. Vote to Approve  and Not Release Executive Session Minutes of May 9, 2016 
15. Vote to Approve School Committee Minutes of May 10, 2016 
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7:40 p.m.  Agenda:   
 

1. Lexington Education Foundation (LEF) Update (15 minutes) 
2. Vote to Approve 2016-2017 Clarke Middle School and Diamond Middle School 

Grade 8 Field Trips: (5 minutes) 
a) Vote to Approve 2016-2017 Clarke Middle School Grade 8 Spanish Field Trip to 

Málaga, Spain, March 22 through March 31, 2017 
b) Vote to Approve 2016-2017 Diamond Middle School Grade 8 Spanish Field Trip 

to Málaga, Spain, March 8 through March 17, 2017 
3. World Language (45 minutes) 

a) Curriculum Review  - Year 2 
b) Update on Reinstatement of Elementary World Language and Elementary Restructuring 

4. Superintendent Evaluation (30 minutes) 
5. FY2016 Budget Transfers (5 minutes) 
6. Ratification of the LEA, Unit C, Contract (5 minutes) 
7. Discussion of Capital Plan (20 minutes) 
8. Recommended 2016-2017 School Committee Meeting Calendar (10 minutes) 
9. School Committee Member Designee for the Permanent Building Committee for the 
 Diamond School Project (5 minutes) 
10. Discussion of School Committee Vice-Chair Position (5 minutes) 
11. Vote to Approve a Resolution Against Lifting the Cap on Commonwealth Charter  
 Schools (5 minutes) 

 
10:10 p.m. Adjourn: 
 
 
 
 
 
Policy AD:  Mission/Vision of the Lexington Public Schools 
The Lexington Public Schools serve to inspire and empower every student to become a lifelong learner 
prepared to be an active and resilient citizen who will lead a healthy and productive life.  Educators, staff, 
parents, guardians and community members will honor diversity and work together to provide all students with 
an education that ensures academic excellence in a culture of caring and respectful relationships. 
 
 

 















































 
ACTFL Proficiency Guidelines 2012 (Appendix B) 

 

Proficiency in a second language, not unlike proficiency in our first language, is acquired 

through practice over time.  Our students move rapidly through novice to intermediate levels.  

Learners spend a considerable amount of time in the intermediate and advanced levels while 

adding complexity to their language use. Even in the acquisition of our native language, some 

native speakers can only aspire to gain a superior or distinguished level of proficiency. 

 

During Year 2, the committee continued to learn, through analysis of student work using the 

IPA rubrics, about language functions and proficiency levels. Teachers analyzed instruction 

and assessment outcomes in regards to the proficiency levels of our students and our programs. 

For some courses, a proficiency level has been paired with the desired course outcome and/or 

proficiency levels have been determined and added to units of study.  As teachers continue to 

formalize units using the  ACTFL Unit Design template and ATLAS Rubicon, proficiency 



level ranges will be identified for all units and courses.  This will lead to proficiency levels and 

language functions being aligned to courses. 

 

Identification of Appropriate Resources 

Through our learning and exploration in thematic unit design we frequently discussed 

resources.  In Year Two we established the need for current and relevant authentic materials as 

the base of our instruction and assessment. We also recognize the need for a scaffolding of 

resources that assist students with the content of the curriculum, such as a textbook. 

We have started to collect authentic materials for our instruction and assessments and will 

continue to contribute more materials as we find them. We have also incorporated the ACTFL 

Assessment of Progress toward Proficiency (AAPPL) at the Middle School level to better 

assess proficiency levels. The AAPPL is a nationally normed performance-based assessment of 

standards-based language learning across the three modes of communication (Interpersonal, 

Interpretive, and Presentational) as defined by the World Readiness Standards. The AAPPL 

Measure assesses performance, the language that learners have learned and practiced within a 

classroom setting, providing evidence that points toward a learner’s proficiency level.. Some 

members (High School French/ Spanish/German/Latin) are piloting and selecting new 

textbooks to align with the new curriculum.  We have been sharing helpful websites/online 

resources with one another that contribute to our thematic unit design. This is an ever evolving 

process. 

 

Identification of Professional Learning Opportunities 

A large group of Curriculum Review members from both middle schools and LHS attended a 

workshop at the EDCO Collaborative entitled “Thematic Unit Design for Foreign Language 

Classrooms”.  This workshop was facilitated by Dr. Laura Terrill from ACTFL as well as Tim 

Eagan and Rebecca Blouwolff from Wellesley Public Schools. This workshop solidified the 

participants knowledge of Thematic Unit Design and gave curriculum review members a 

chance to ask specific questions and collaborate with language teachers from other districts 

who are on the same curriculum journey. After the workshop, teachers shared what they 

learned with colleagues during PLC time, began to modify/adapt IPAs for use with students, as 

well as developed interpersonal speaking activities based on the “TALK” rubric that was 

presented at the workshop. 

 

The members of the World Language Curriculum Review Committee noted that time to 

collaborate would be the most important form of professional learning going forward. The 



committee suggests that we provide opportunities to teachers and PLC groups to share 

activities that move us toward more proficiency based approach, perhaps a small scale 

“Lexington Learns Together” style where we can hear about what other teachers in different 

schools/languages are doing that has been successful; perhaps organized by skill focus such as 

“interpersonal speaking” etc. and including all languages/schools. There is a need for 

technology specific training in regards to ATLAS Rubicon curriculum mapping software and 

other ways in which our department can catalogue, organize and share resources. Additionally, 

the committee expressed that there is a need to continually offer technology training in tools 

that are specific to language learning. There is a need for more professional development 

regarding the development and calibration of common programmatic, skills-based rubrics. 

There is a need for professional development in regards to standards based grading. 

 

Conclusion - Year 3 Goals 

The World Language Department will continue to design formative and summative 

performance assessments through which the students will be able to demonstrate what they 

know and are able to do with the language they are studying. Our committee’s next step will be 

to use the knowledge gained from the Year 2 exploration of IPA rubrics to establish common 

skills-based rubrics to be used across grade levels and languages.  We will establish unit and 

course proficiency levels.  Based on our established content standards, we will research best 

practices in instruction and lesson design that allows all learners to reach expected outcomes. 

Based upon our reflection of the second year of our curriculum review, we have established the 

following goals for Year 3. 

 

Year 3 Goals 

• Continue the alignment and creation of thematic units, common performance 
assessments and benchmark assessments 

• Study best practices related to lesson design: instructional goals / objective writing / 
instructional delivery 

• Calibrate skills-based rubrics (ACTFL)  
• Establish proficiency level ranges for courses 
• Utilize Atlas Rubicon in order to formalize curriculum  
• Create a system to organize and share resources 
• Structure collaborative time to share between PLC groups 
• Analyze and make decisions on use of data from assessments (internal/external) 
• Deepen the focus on integrating culture 
• Make resource decisions (text/ancillary) 

 



Appendix A 

Lexington Public Schools World Language Department 

Curriculum Review Committee Members 2015-2016 

 

Middle School Teachers 

Catherine Brooks, World Language Department Head 

Amelia Aguilera, Clarke Spanish Teacher 

Tracey Herbert, Clarke Spanish Teacher 

Sarah Franford, Clarke Spanish Teacher 

Doug Tran, Clarke Spanish Teacher 

Marie Barrillon, Clarke French Teacher 

Shuwling Jane, Clarke Mandarin Teacher 

Dierdre Huff, Diamond Spanish Teacher 

Stephen Colombo, Diamond Spanish Teacher 

Mary Christine Kwiatek, Diamond Spanish Teacher 

Val Marrocco, Diamond Spanish Teacher 

Elisabeth Passeri, Diamond French Teacher 

Christine Goulet, Diamond French Teacher 

Joan Yarmovsky, Diamond French Teacher 

Julianne Baecker, Diamond Mandarin Teacher 

 

High School Teachers 

Marie Murphy, World Language Department Head 

Rina Farber-Mazor, LHS French Teacher 

Heather Kimura, LHS French Teacher 

Beckie Rankin, LHS French Teacher 

Laurel Schuirmann, LHS French Teacher 

Zack Abdu-Glass, LHS French Teacher 

Kelly Lisowski, LHS Spanish Teacher 

Jose Ramos, LHS Spanish Teacher 

Ryan Casey, LHS Spanish Teacher 

Amy Parrish, LHS Spanish Teacher 

Deborah Jackson, LHS Spanish Teacher 

Daniel Shadbegian, LHS Spanish Teacher 
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World-Readiness Standards 
for Learning Languages

L
E

Goal Areas STANDARDS

COMMUNICATION
Communicate effectively  
in more than one language 
in order to function in a 
variety of situations and  
for multiple purposes

Interpersonal 
Communication:  
Learners interact and 
negotiate meaning in 
spoken, signed, or written 
conversations to share 
information, reactions, 
feelings, and opinions.

Interpretive 
Communication:  
Learners understand, 
interpret, and analyze  
what is heard, read, or 
viewed on a variety of  
topics. 

Presentational Communication: 
Learners present information, 
concepts, and ideas to inform, 
explain, persuade, and narrate 
on a variety of  topics using 
appropriate media and adapting 
to various audiences of  listeners, 
readers, or viewers.

CULTURES
Interact with cultural  
competence and 
understanding

Relating Cultural  
Practices to Perspectives:  
Learners use the language to investigate, 
explain, and reflect on the relationship 
between the practices and perspectives  
of  the cultures studied.

Relating Cultural 
Products to Perspectives:  
Learners use the language to investigate, 
explain, and reflect on the relationship 
between the products and perspectives  
of  the cultures studied.

CONNECTIONS
Connect with other 
disciplines and acquire 
information and diverse 
perspectives in order to use 
the language to function 
 in academic and career-
related situations

Making Connections:  
Learners build, reinforce, and expand their 
knowledge of  other disciplines while using 
the language to develop critical thinking and 
to solve problems creatively.

Acquiring Information  
and Diverse Perspectives:  
Learners access and evaluate information 
and diverse perspectives that are available 
through the language and its cultures.

COMPARISONS
Develop insight into the 
nature of language and 
culture in order to interact 
with cultural competence

Language Comparisons:  
Learners use the language to investigate, 
explain, and reflect on the nature of  language 
through comparisons of  the language studied 
and their own.

Cultural Comparisons:  
Learners use the language to investigate, 
explain, and reflect on the concept of  culture 
through comparisons of  the cultures studied 
and their own.

COMMUNITIES
Communicate and interact 
with cultural competence 
in order to participate in 
multilingual communities at 
home and around the world

School and Global Communities:  
Learners use the language both within 
and beyond the classroom to interact and 
collaborate in their community and the 
globalized world.

Lifelong Learning:  
Learners set goals and reflect on their 
progress in using languages for enjoyment, 
enrichment, and advancement.



The five “C” goal areas (Communication, Cultures, Connections, Comparisons, and Communities) 

stress the application of learning a language beyond the instructional setting. The goal is to 

prepare learners to apply the skills and understandings measured by the Standards, to bring a 

global competence to their future careers and experiences.

The National Standards for Learning Languages have been 
revised based on what language educators have learned 
from more than 15 years of  implementing the Standards. 
The guiding principle was to clarify what language learners 
would do to demonstrate progress on each Standard. 

These revised Standards include language to reflect the cur-
rent educational landscape, including:
•	 Common Core State Standards
•	 College and Career Readiness
•	 21st century skills

These Standards are equally applicable to:
•	 learners at all levels, from pre-kindergarten through post-

secondary levels
•	 native speakers and heritage speakers, including ESL 

students
•	 American Sign Language
•	 Classical Languages (Latin and Greek)

The 2011 report, A Decade of  Foreign Language Standards: Im-
pact, Influence, and Future Directions, provided evidence of  and 
support for the following concepts which influenced these 
revisions:
•	 The National Standards are influencing language learning 

from elementary, through secondary, to postsecondary 
levels.

•	 The integrated nature of  the five “C” goal areas has been 
accepted by the profession.

•	 Educators asked for more description of  what language 
learners should know and be able to do in the goal areas 
of  Connections and Communities.

•	 Over 40 states have used the five “C” goal areas to create 
state standards for learning languages (identifiable even if  
configured in slightly different ways).

•	 Some state documents are beginning to describe cultural 
outcomes in terms of  processes of  observation and 
experience.

•	 Many local curricula are also aligned with the five “C” 
goal areas and the details of  the 11 standards.

Based on this consensus from all levels of  language 
educators, the five goal areas and the 11 standards 
have been maintained. The World-Readiness Standards 
for Learning Languages clarify and better illustrate each 
goal area and standard in order to guide implementation 
and influence assessment, curriculum, and instruction. 

Responses to the online feedback survey gave overwhelming 
support to the proposed revisions:
•	 93.4% of  respondents said the “refreshed” Standards 

describe appropriate (39.1%) or very appropriate 
expectations (54.3%) for language learners.

•	 94.9% of  respondents said the “refreshed” Standards 
provide equally clear (10.9%), somewhat clearer 
(26.8%), or much clearer direction (57.2%) for 
language educators and learners. 

In response to additional suggestions from the feedback and 
comments received, specific descriptions of  performance at 
each level (Novice, Intermediate, Advanced, and Superior), 
sample indicators of  progress, and sample learning scenarios 
will be the next areas addressed in this revision process. 

All documents may be accessed at: www.actfl.org/publications/all/national-standards-foreign-language-education.

World-Readiness Standards 
for Learning Languages

L
E
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Appendix

CRITERIA Exceeds  
Expectations Meets Expectations Does Not Meet  

Expectations   

Accomplished  
Comprehension

Strong Comprehension Minimal Comprehension Limited Comprehension

LITERAL COMPREHENSION

Word 
Recognition

Identifies all key words 
appropriately within context 
of the text.

Identifies majority of key 
words appropriately within 
context of the text.

Identifies half of key words 
appropriately within the 
context of the text.

Identifies a few key words 
appropriately within the 
context of the text.

Main idea 
detection

Identifies the complete main 
idea(s) of the text. 

Identifies the key parts of the 
main idea(s) of the text but 
misses some elements.

Identifies some part of the 
main idea(s) of the text.

May identify some ideas 
from the text but they do not 
represent the main idea(s).

Supporting  
detail detection

Identifies all supporting 
details in the text and accu-
rately provides information 
from the text to explain these 
details.  

Identifies the majority of  
supporting details in the text 
and provides information 
from the text to explain some 
of these details. 

Identifies some supporting 
details in the text and may 
provide limited information 
from the text to explain these 
details. Or identifies the 
majority of supporting details 
but is unable to provide 
information from the text to 
explain these details.

Identifies a few supporting 
details in the text but may be 
unable to provide informa-
tion from the text to explain 
these details. 

INTERPRETIVE COMPREHENSION

Organizational 
features 

Identifies the organizational 
feature(s) of the text and 
provides an appropriate 
rationale.

Identifies the organizational 
feature(s) of the text; ratio-
nale misses some key points.

Identifies in part the organi-
zational feature(s) of the text; 
rationale may miss some 
key points. Or identifies the 
organizational feature(s) but 
rationale is not provided.

Attempts to identify the or-
ganizational feature(s) of the 
text but is not successful.

Guessing 
meaning from 
context

Infers meaning of unfamiliar 
words and phrases in the 
text. Inferences are accurate.

Infers meaning of unfamiliar 
words and phrases in the 
text. Most of the inferences 
are plausible although some 
may not be accurate.

Infers meaning of unfamiliar 
words and phrases in the 
text. Most of the inferences 
are plausible although many 
are not accurate.

Inferences of meaning of 
unfamiliar words and phras-
es are largely inaccurate or 
lacking.

Inferences 
(Reading/ 
listening/viewing 
between the lines)

Infers and interprets the text’s 
meaning in a highly plausi-
ble manner.

Infers and interprets the 
text’s meaning in a partially 
complete and/or partially 
plausible manner.

Makes a few plausible in-
ferences regarding the text’s 
meaning.

Inferences and interpretations 
of the text’s meaning are 
largely incomplete and/or 
not plausible.

Author’s 
perspective

Identifies the author's 
perspective and provides a 
detailed justification. 

Identifies the author's 
perspective and provides a 
justification. 

Identifies the author's 
perspective but justification 
is either inappropriate or 
incomplete.

Unable to identify the 
author's perspective.

Cultural 
perspectives

Identifies cultural perspec-
tives/norms accurately. Pro-
vides a detailed connection 
of cultural products/practic-
es to perspectives.

Identifies some cultural per-
spectives/norms accurately. 
Connects cultural products/
practices to perspectives.

Identifies some cultural per-
spectives/norms accurately. 
Provides a minimal connec-
tion of cultural products/
practices to perspectives. 

Identification of cultural 
perspectives/norms is mostly 
superficial or lacking. And/
or connection of cultural 
practices/ products to 
perspectives is superficial or 
lacking.

Appendix F Integrated Performance Assessment (IPA) Rubrics

*	The Interpretive Rubric is designed to show the continuum of performance for both literal and interpretive comprehension for language learners regardless of 
language level. See Implementing Integrated Performance Assessment, Chapter 2, for suggestions on how to use this rubric to assign a score or grade.

Interpretive Mode Rubric: A Continuum of Performance*

Evidence of Strengths:	 Examples of Where You Could Improve:
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CRITERIA Exceeds  
Expectations Meets Expectations Does Not Meet  

Expectations   

Strong Minimal

Language Function
Language tasks the speaker is 
able to handle in a consistent, 
comfortable, sustained, and 
spontaneous manner

Creates with language 
by combining and 
recombining known 
elements; is able to 
express personal meaning 
in a basic way. Handles 
successfully a number 
of uncomplicated 
communicative tasks in 
straightforward social 
situations, primarily in 
concrete exchanges and 
topics necessary for survival 
in  target-language cultures.

Uses mostly memorized lan-
guage with some attempts 
to create. Handles a limited 
number of uncomplicated 
communicative tasks involv-
ing topics related to basic 
personal information and 
some activities, preferenc-
es, and immediate needs.

Uses memorized language 
only, familiar language.

Has no real functional 
ability.

Text Type
Quantity and organization of 
language discourse (continuum: 
word - phrase - sentence 
- connected sentences - 
paragraph - extended discourse)

Uses simple sentences and 
some strings of sentences.

Uses some simple sentenc-
es and memorized phrases.

Uses words, phrases, 
chunks of language, and 
lists.

Uses isolated words.

Communication 
Strategies
Quality of engagement 
and interactivity; how one 
participates in the conversation 
and advances it; strategies for 
negotiating meaning in the face 
of breakdown of communication

Responds to direct 
questions and requests for 
information. Asks a few 
appropriate questions, but 
is primarily reactive. May 
try to restate in the face of 
miscommunication.

Responds to basic direct 
questions and requests for 
information. Asks a few 
formulaic questions but is 
primarily reactive. May 
clarify by repeating and/or 
substituting different words.

Responds to a limited num-
ber of formulaic questions. 
May use repetition or resort 
to English.

Is unable to participate 
in a true conversational 
exchange.

Comprehensibility
Who can understand this 
person’s language? Can 
this person be understood 
only by sympathetic listeners 
used to interacting with non-
natives? Can a native speaker 
unaccustomed to non-native 
speech understand this speaker?  

Is generally understood 
by those accustomed to 
interacting with non-natives, 
although repetition or re-
phrasing may be required.

Is understood with occa-
sional difficulty by those 
accustomed to interacting 
with non-natives, although 
repetition or rephrasing 
may be required.

Is understood, although of-
ten with difficulty, by those 
accustomed to interacting 
with non-natives.

Most of what is said may 
be unintelligible or under-
stood only with repetition.

Language Control
Grammatical accuracy, 
appropriate vocabulary,  
degree of fluency

Is most accurate when pro-
ducing simple sentences in 
present time. Pronunciation, 
vocabulary, and syntax are 
strongly influenced by the 
native language. Accuracy 
decreases as language 
becomes more complex.

Is most accurate with mem-
orized language, including 
phrases. Accuracy de-
creases when creating and 
trying to express personal 
meaning.

Accuracy is limited to 
memorized words. Accu-
racy may decrease when 
attempting to communicate 
beyond the word level.

Has little accuracy even 
with memorized words.

Interpersonal Mode Rubric—Novice Learner

Evidence of Strengths:	 Examples of Where You Could Improve:
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CRITERIA Exceeds  
Expectations Meets Expectations Does Not Meet  

Expectations   

Strong Minimal

Language Function
Language tasks the speaker is 
able to handle in a consistent, 
comfortable, sustained, and 
spontaneous manner

Handles successfully 
uncomplicated tasks and 
social situations requiring 
exchange of basic 
information related to 
work, school, recreation, 
particular interests, and 
areas of competence. 
Narrates and describes 
in all major time frames, 
although not consistently. 

Creates with language by 
combining and recombin-
ing known elements; ability 
to express own meaning 
expands in quantity and 
quality. Handles success-
fully a variety of uncom-
plicated communicative 
tasks in straightforward 
social situations, primarily 
in concrete exchanges 
and topics necessary for 
survival in target-language 
cultures. These exchanges 
include personal informa-
tion related to self, interests, 
and personal preferences, 
as well as physical and 
social needs such as food, 
shopping, and travel.

Creates with language by 
combining and recombin-
ing known elements; is 
able to express personal 
meaning in a basic way. 
Handles successfully a 
number of uncomplicated 
communicative tasks in 
straightforward social situa-
tions, primarily in concrete 
exchanges and topics 
necessary for survival in 
target-language cultures.

Has no real functional 
ability.

Text Type
Quantity and organization of 
language discourse (continuum: 
word - phrase - sentence 
- connected sentences - 
paragraph - extended discourse)

Uses mostly connected 
sentences and some para-
graph-like discourse.

Uses strings of sentences, 
with some complex sentenc-
es (dependent clauses).

Uses simple sentences and 
some strings of sentences.

Uses some simple sentenc-
es and memorized phrases.

Communication 
Strategies
Quality of engagement 
and interactivity; how one 
participates in the conversation 
and advances it; strategies for 
negotiating meaning in the face 
of breakdown of communication

Converses with ease and 
confidence when dealing 
with routine tasks and so-
cial situations. May clarify 
by paraphrasing.

Responds to direct 
questions and requests for 
information. Asks a variety 
of questions to obtain 
simple information but tends 
to function reactively. May 
clarify by restating.

Responds to direct 
questions and requests for 
information. Asks a few 
appropriate questions, but 
is primarily reactive. May 
try to restate in the face of 
miscommunication.

Responds to basic direct 
questions and requests for 
information. Asks a few 
formulaic questions but is 
primarily reactive. May 
clarify by repeating and/or 
substituting different words.

Comprehensibility
Who can understand this 
person’s language? Can 
this person be understood 
only by sympathetic listeners 
used to interacting with non-
natives? Can a native speaker 
unaccustomed to non-native 
speech understand this speaker?  

Is generally understood 
by those unaccustomed to 
interacting with non-natives, 
although interference from 
another language may be 
evident and gaps in com-
munication may occur.

Is generally understood by 
those accustomed to inter-
acting with non-natives.

Is generally understood 
by those accustomed to 
interacting with non-natives, 
although repetition or re-
phrasing may be required.

Is understood with occa-
sional difficulty by those 
accustomed to interacting 
with non-natives, although 
repetition or rephrasing 
may be required.

Language Control
Grammatical accuracy, 
appropriate vocabulary,  
degree of fluency

Demonstrates significant 
quantity and quality of 
Intermediate-level lan-
guage.  When attempting 
to perform Advanced-level 
tasks, there is breakdown 
in one or more of the 
following areas: the ability 
to narrate and describe, 
use of paragraph-length 
discourse, fluency, breadth 
of vocabulary.

Demonstrates significant 
quantity and quality of In-
termediate-level language.  
Accuracy and/or fluency 
decreases when attempt-
ing to handle topics at 
the Advanced level or as 
language becomes more 
complex.

Is most accurate when pro-
ducing simple sentences in 
present time. Pronunciation, 
vocabulary, and syntax are 
strongly influenced by the 
native language. Accuracy 
decreases as language 
becomes more complex.

Is most accurate with mem-
orized language, including 
phrases. Accuracy de-
creases when creating and 
trying to express personal 
meaning.

Interpersonal Mode Rubric—Intermediate Learner

Evidence of Strengths:	 Examples of Where You Could Improve:
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CRITERIA Exceeds  
Expectations Meets Expectations Does Not Meet  

Expectations   

Strong Minimal

Language Function 
Language tasks the speaker is 
able to handle in a consistent, 
comfortable, sustained, and 
spontaneous manner

Consistently narrates and 
describes in all major time 
frames. Able to participate 
in most informal and some 
formal conversations on 
familiar topics, which may 
include current events, 
employment, and matters 
of public interest. Can 
handle appropriately an 
unexpected turn of events 
or complication.

Handles successfully 
uncomplicated tasks and 
social situations requir-
ing exchange of basic 
information related to work, 
school, recreation, partic-
ular interests, and areas 
of competence. Narrates 
and describes in all major 
time frames, although not 
consistently. 

Creates with language by 
combining and recombin-
ing known elements; ability 
to express own meaning 
expands in quantity and 
quality. Handles success-
fully a variety of uncom-
plicated communicative 
tasks in straightforward 
social situations, primarily 
in concrete exchanges 
and topics necessary for 
survival in target-language 
cultures. These exchanges 
include personal informa-
tion related to self, interests, 
and personal preferences, 
as well as physical and 
social needs such as food, 
shopping, and travel.

Creates with language by 
combining and recombin-
ing known elements; is 
able to express personal 
meaning in a basic way. 
Handles successfully a 
number of uncomplicated 
communicative tasks in 
straightforward social situa-
tions, primarily in concrete 
exchanges and topics 
necessary for survival in 
target-language cultures.

Text Type 
Quantity and organization of 
language discourse (continuum:  
word - phrase - sentence 
- connected sentences - 
paragraph - extended discourse)

Uses connected sentences 
and paragraph-length 
discourse.

Uses mostly connected 
sentences and some para-
graph-like discourse.

Uses strings of sentences, 
with some complex sentenc-
es (dependent clauses).

Uses simple sentences and 
some strings of sentences.

Communication 
Strategies
Quality of engagement 
and interactivity; how one 
participates in the conversation 
and advances it; strategies for 
negotiating meaning in the face 
of breakdown of communication

Maintains conversation. 
May use communicative 
strategies such as rephras-
ing and circumlocution.

Converses with ease and 
confidence when dealing 
with routine tasks and so-
cial situations. May clarify 
by paraphrasing.

Responds to direct 
questions and requests for 
information. Asks a variety 
of questions to obtain 
simple information but tends 
to function reactively. May 
clarify by restating.

Responds to direct 
questions and requests for 
information. Asks a few 
appropriate questions, but 
is primarily reactive. May 
try to restate in the face of 
miscommunication.

Comprehensibility 
Who can understand this 
person’s language? Can 
this person be understood 
only by sympathetic listeners 
used to interacting with non-
natives? Can a native speaker 
unaccustomed to non-native 
speech understand this speaker?  

Is understood by native 
speakers, even those unac-
customed to interacting with 
non-natives, although this 
may require some repetition 
or restatement.  

Is generally understood 
by those unaccustomed to 
interacting with non-natives, 
although interference from 
another language may be 
evident and gaps in com-
munication may occur.

Is generally understood by 
those accustomed to inter-
acting with non-natives.

Is generally understood 
by those accustomed to 
interacting with non-natives, 
although repetition or re-
phrasing may be required.

Language Control
Grammatical accuracy, 
appropriate vocabulary,  
degree of fluency

Demonstrates minimal 
fluency and some control 
of aspect in narrating in 
present, past and future 
time. Vocabulary may 
lack specificity. Speech 
decreases in quality and 
quantity when attempting to 
perform functions or handle 
topics associated with the 
Superior level.

Demonstrates significant 
quantity and quality of 
Intermediate-level lan-
guage.  When attempting 
to perform Advanced-level 
tasks, there is breakdown 
in one or more of the 
following areas: the ability 
to narrate and describe, 
use of paragraph-length 
discourse, fluency, breadth 
of vocabulary.

Demonstrates significant 
quantity and quality of In-
termediate-level language.  
Accuracy and/or fluency 
decreases when attempt-
ing to handle topics at 
the Advanced level or as 
language becomes more 
complex.

Is most accurate when pro-
ducing simple sentences in 
present time. Pronunciation, 
vocabulary, and syntax are 
strongly influenced by the 
native language. Accuracy 
decreases as language 
becomes more complex.

Interpersonal Mode Rubric—Intermediate-High Learner

Evidence of Strengths:	 Examples of Where You Could Improve:
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CRITERIA Exceeds  
Expectations Meets Expectations Does Not Meet  

Expectations   

Strong Minimal

Language Function 
Language tasks the speaker is 
able to handle in a consistent, 
comfortable, sustained, and 
spontaneous manner

Narrates and describes 
fully and accurately in 
all major time frames. 
Can discuss some topics 
abstractly, especially 
those related to particular 
interests and expertise. 
May provide a structured 
argument to support 
opinions and may construct 
hypotheses.

Consistently and extensively 
narrates and describes in 
all major time frames by 
providing a full account. 
Participates actively in most 
informal and some formal 
conversations on a variety 
of concrete topics and 
topics relating to events of 
current, public, and per-
sonal interest. Can handle 
successfully and with ease 
an unexpected turn of 
events or complication.

Consistently narrates and 
describes in all major time 
frames. Able to participate 
in most informal and some 
formal conversations on 
familiar topics, which may 
include current events, 
employment, and matters 
of public interest. Can 
handle appropriately an 
unexpected turn of events 
or complication.

Handles successfully 
uncomplicated tasks and 
social situations requir-
ing exchange of basic 
information related to work, 
school, recreation, partic-
ular interests, and areas 
of competence. Narrates 
and describes in all major 
time frames, although not 
consistently. 

Text Type 
Quantity and organization of 
language discourse (continuum: 
word - phrase - sentence 
- connected sentences - 
paragraph - extended discourse)

Uses  paragraph-length dis-
course and some extended 
discourse.

Uses connected, para-
graph-length discourse. 

Uses connected sentences 
and paragraph-length 
discourse.

Uses mostly connected 
sentences and some para-
graph-like discourse.

Communication 
Strategies 
Quality of engagement 
and interactivity; how one 
participates in the conversation 
and advances it; strategies for 
negotiating meaning in the face 
of breakdown of communication

Converses with ease, con-
fidence, and competence. 
Maintains, advances and/
or redirects conversation. 
Demonstrates confident use 
of communicative strategies 
such as paraphrasing, 
circumlocution, and illus-
tration. 

Converses with ease and 
confidence. Maintains and 
advances conversation. 
Uses communicative strat-
egies such as rephrasing 
and circumlocution.

Maintains conversation. 
May use communicative  
strategies such as rephras-
ing and circumlocution.

Converses with ease and 
confidence when dealing 
with routine tasks and so-
cial situations. May clarify 
by paraphrasing.

Comprehensibility 
Who can understand this 
person’s language? Can 
this person be understood 
only by sympathetic listeners 
used to interacting with non-
natives? Can a native speaker 
unaccustomed to non-native 
speech understand this speaker?  

Is readily understood by 
native speakers unaccus-
tomed to interacting with 
non-natives.  

Is readily understood by 
native speakers unaccus-
tomed to interacting with 
non-natives.  

Is understood by native 
speakers, even those unac-
customed to interacting with 
non-natives, although this 
may require some repetition 
or restatement.  

Is generally understood 
by those unaccustomed to 
interacting with non-natives, 
although interference from 
another language may be 
evident and gaps in com-
munication may occur.

Language Control 
Grammatical accuracy, 
appropriate vocabulary,  
degree of fluency

Demonstrates full control of 
aspect in narrating in pres-
ent, past and future time. 
Uses precise vocabulary 
and intonation, great flu-
ency, and ease of speech. 
Accuracy may break down 
when attempting to perform 
the complex tasks associat-
ed with the Superior level 
over a variety of topics.

Demonstrates good control 
of aspect in narrating  in 
present, past and future 
time. Has substantial fluen-
cy and extensive vocab-
ulary. The quality and/or 
quantity of speech general-
ly declines when attempting 
to perform functions or 
handle topics associated 
with the Superior level.

Demonstrates minimal 
fluency and some control 
of aspect in narrating in 
present, past and future 
time. Vocabulary may 
lack specificity. Speech 
decreases in quality and 
quantity when attempting to 
perform functions or handle 
topics associated with the 
Superior level.

Demonstrates significant 
quantity and quality of 
Intermediate-level lan-
guage. When attempting 
to perform Advanced-level 
tasks, there is breakdown 
in one or more of the 
following areas: the ability 
to narrate and describe, 
use of paragraph-length 
discourse, fluency, breadth 
of vocabulary.

Interpersonal Mode Rubric—Advanced Learner

Evidence of Strengths:	 Examples of Where You Could Improve:
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CRITERIA Exceeds  
Expectations Meets Expectations Does Not Meet  

Expectations   

Strong Minimal

Language Function 
Language tasks the speaker/
writer is able to handle in 
a consistent, comfortable, 
sustained, and spontaneous 
manner

Creates with language 
by combining and 
recombining known 
elements; is able to 
express personal meaning 
in a basic way. Handles 
successfully a number 
of uncomplicated 
communicative tasks and 
topics necessary for survival 
in target-language cultures.

Uses mostly memorized lan-
guage with some attempts 
to create. Handles a limited 
number of uncomplicated 
communicative tasks involv-
ing topics related to basic 
personal information and 
some activities, preferenc-
es, and immediate needs.

Uses memorized language 
only, familiar language.

Has no real functional 
ability.

Text Type 
Quantity and organization of 
language discourse (continuum:  
word - phrase - sentence 
- connected sentences - 
paragraph - extended discourse)

Uses simple sentences and 
some strings of sentences.

Uses some simple sentenc-
es and memorized phrases.

Uses words, phrases, 
chunks of language, and 
lists.

Uses isolated words.

Impact 
Clarity, organization, and depth 
of presentation; degree to which 
presentation maintains attention 
and interest of audience

Presented in a clear and 
organized manner. Presen-
tation illustrates originality, 
rich details, and an unex-
pected feature that captures 
interest and attention of 
audience. 

Presented in a clear and 
organized manner. Presen-
tation illustrates originality 
and features rich details, 
visuals, and/or organiza-
tion of the text to maintain 
audience’s attention and/
or interest.

Presented in a clear and 
organized manner. Some 
effort to maintain audi-
ence’s attention through 
visuals, organization of the 
text, and/or details.

Presentation may be either 
unclear or unorganized. 
Minimal to no effort to 
maintain audience’s 
attention.

Comprehensibility 
Who can understand this 
person’s language? Can this 
person be understood only 
by sympathetic interlocutors 
used to the language of 
non-natives? Can a native 
speaker unaccustomed to the 
speaking/writing of non-natives  
understand this speaker/writer?  

Is generally understood 
by those accustomed 
to the speaking/writing 
of  non-natives, although 
additional effort may be 
required.

Is understood with occa-
sional difficulty by those 
accustomed to the speak-
ing/writing of non-natives, 
although additional effort 
may be required.

Is understood, although 
often with difficulty, by 
those accustomed to the 
speaking/writing of non-na-
tives.

Most of spoken/written 
language may be unintel-
ligible or understood only 
with additional effort.

Language Control 
Grammatical accuracy, 
appropriate vocabulary,  
degree of fluency

Is most accurate when pro-
ducing simple sentences in 
present time. Pronunciation, 
vocabulary, and syntax are 
strongly influenced by the 
native language. Accuracy 
decreases as language 
becomes more complex.

Is most accurate with mem-
orized language, including 
phrases. Accuracy de-
creases when creating and 
trying to express personal 
meaning.

Accuracy is limited to 
memorized words. Accu-
racy may decrease when 
attempting to communicate 
beyond the word level.

Has little accuracy even 
with memorized words.

Presentational Mode Rubric—Novice Learner

Evidence of Strengths:	 Examples of Where You Could Improve:
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CRITERIA Exceeds  
Expectations Meets Expectations Does Not Meet  

Expectations   

Strong Minimal

Language Function
Language tasks the speaker/
writer is able to handle in 
a consistent, comfortable, 
sustained, and spontaneous 
manner

Handles successfully 
uncomplicated tasks and 
social situations requiring 
exchange of basic 
information related to 
work, school, recreation, 
particular interests, and 
areas of competence. 
Narrates and describes 
in all major time frames, 
although not consistently.

Creates with language by 
combining and recombin-
ing known elements; ability 
to express own meaning 
expands in quantity and 
quality. Handles success-
fully a variety of uncompli-
cated communicative tasks 
and topics necessary for 
survival in target-language 
cultures. These exchanges 
include personal informa-
tion related to self, interests, 
and personal preferences, 
as well as physical and 
social needs such as food, 
shopping, and travel.

Creates with language by 
combining and recombin-
ing known elements; is 
able to express personal 
meaning in a basic way. 
Handles successfully a 
number of uncomplicated 
communicative tasks and 
topics necessary for survival 
in target-language cultures.

Has no real functional 
ability.

Text Type 
Quantity and organization of 
language discourse (continuum: 
word - phrase - sentence 
- connected sentences - 
paragraph - extended discourse)

Uses mostly connected 
sentences and some para-
graph-like discourse.

Uses strings of sentences, 
with some complex sentenc-
es (dependent clauses).

Uses simple sentences and 
some strings of sentences.

Uses some simple sentenc-
es and memorized phrases.

Impact 
Clarity, organization, and depth 
of presentation; degree to which 
presentation maintains attention 
and interest of audience

Presented in a clear and 
organized manner. Presen-
tation illustrates originality, 
rich details, and an unex-
pected feature that captures 
interest and attention of 
audience. 

Presented in a clear and 
organized manner. Presen-
tation illustrates originality 
and features rich details, 
visuals, and/or organiza-
tion of the text to maintain 
audience’s attention and/
or interest.

Presented in a clear and 
organized manner. Some 
effort to maintain audi-
ence’s attention through 
visuals, organization of the 
text, and/or details.

Presentation may be either 
unclear or unorganized. 
Minimal to no effort to 
maintain audience’s 
attention.

Comprehensibility 
Who can understand this 
person’s language? Can this 
person be understood only 
by sympathetic interlocutors 
used to the language of non-
natives? Can a native speaker 
unaccustomed to the speaking/
writing of non-natives understand 
this speaker/writer?  

Is generally understood by 
those unaccustomed to the 
speaking/writing of non-na-
tives, although interference 
from another language may 
be evident and gaps in 
comprehension may occur.

Is generally understood 
by those accustomed to 
the speaking/writing of 
non-natives.

Is generally understood 
by those accustomed to 
interacting with non-natives, 
although additional effort 
may be required.

Is understood with occa-
sional difficulty by those 
accustomed to the speak-
ing/writing of non-natives, 
although additional effort 
may be required.

Language Control
Grammatical accuracy, 
appropriate vocabulary,  
degree of fluency

Demonstrates significant 
quantity and quality of 
Intermediate-level lan-
guage.  When attempting 
to perform Advanced-level 
tasks, there is breakdown 
in one or more of the 
following areas: the ability 
to narrate and describe, 
use of paragraph-length 
discourse, fluency, breadth 
of vocabulary.

Demonstrates significant 
quantity and quality of In-
termediate-level language.  
Accuracy and/or fluency 
decreases when attempt-
ing to handle topics at 
the Advanced level or as 
language becomes more 
complex.

Is most accurate when pro-
ducing simple sentences in 
present time. Pronunciation, 
vocabulary, and syntax are 
strongly influenced by the 
native language. Accuracy 
decreases as language 
becomes more complex.

Is most accurate with mem-
orized language, including 
phrases. Accuracy de-
creases when creating and 
trying to express personal 
meaning.

Presentational Mode Rubric—Intermediate Learner

Evidence of Strengths:	 Examples of Where You Could Improve:
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CRITERIA Exceeds  
Expectations Meets Expectations Does Not Meet  

Expectations   

Strong Minimal

Language Function
Language tasks the speaker/
writer is able to handle in 
a consistent, comfortable, 
sustained, and spontaneous 
manner

Consistently narrates and 
describes in all major 
time frames. Able to 
communicate on familiar 
topics, which may include 
current events, employment, 
and matters of public 
interest. 

Handles successfully 
uncomplicated tasks and 
social situations requir-
ing exchange of basic 
information related to work, 
school, recreation, partic-
ular interests, and areas 
of competence. Narrates 
and describes in all major 
time frames, although not 
consistently.

Creates with language by 
combining and recombin-
ing known elements; ability 
to express own meaning 
expands in quantity and 
quality. Handles success-
fully a variety of uncompli-
cated communicative tasks 
and topics necessary for 
survival in target-language 
cultures. These exchanges 
include personal informa-
tion related to self, interests, 
and personal preferences, 
as well as physical and 
social needs such as food, 
shopping, and travel.

Creates with language by 
combining and recombin-
ing known elements; is 
able to express personal 
meaning in a basic way. 
Handles successfully a 
number of uncomplicated 
communicative tasks in 
straightforward social situa-
tions, primarily in concrete 
exchanges and topics 
necessary for survival in 
target-language cultures.

Text Type 
Quantity and organization of 
language discourse (continuum: 
word - phrase - sentence 
- connected sentences - 
paragraph - extended discourse)

Uses connected sentences 
and paragraph-length 
discourse.

Uses mostly connected 
sentences and some para-
graph-like discourse.

Uses strings of sentences, 
with some complex sentenc-
es (dependent clauses).

Uses simple sentences and 
some strings of sentences.

Impact 
Clarity, organization, and depth 
of presentation; degree to which 
presentation maintains attention 
and interest of audience

Presented in a clear and 
organized manner. Presen-
tation illustrates originality, 
rich details, and an unex-
pected feature that captures 
interest and attention of 
audience. 

Presented in a clear and 
organized manner. Presen-
tation illustrates originality 
and features rich details, 
visuals, and/or organiza-
tion of the text to maintain 
audience’s attention and/
or interest.

Presented in a clear and 
organized manner. Some 
effort to maintain audi-
ence’s attention through 
visuals, organization of the 
text, and/or details.

Presentation may be either 
unclear or unorganized. 
Minimal to no effort to 
maintain audience’s 
attention.

Comprehensibility 
Who can understand this 
person’s language? Can this 
person be understood only 
by sympathetic interlocutors 
used to the language of non-
natives? Can a native speaker 
unaccustomed to the speaking/
writing of non-natives understand 
this speaker/writer?  

Is understood by native 
speakers, even those unac-
customed to the speaking/
writing of non-natives, 
although this may require 
some additional effort.  

Is generally understood by 
those unaccustomed to the 
speaking/writing of non-na-
tives, although interference 
from another language may 
be evident and gaps in 
comprehension may occur.

Is generally understood 
by those accustomed to 
the speaking/writing of 
non-natives.

Is generally understood 
by those accustomed 
to the speaking/writing 
of  non-natives, although 
additional effort may be 
required.

Language Control
Grammatical accuracy, 
appropriate vocabulary,  
degree of fluency

Demonstrates minimal 
fluency and some control 
of aspect in narrating in 
present, past and future 
time. Vocabulary may 
lack specificity. Language 
decreases in quality and 
quantity when attempting to 
perform functions or handle 
topics associated with the 
Superior level.

Demonstrates significant 
quantity and quality of 
Intermediate-level lan-
guage. When attempting 
to perform Advanced-level 
tasks, there is breakdown 
in one or more of the 
following areas: the ability 
to narrate and describe, 
use of paragraph-length 
discourse, fluency, breadth 
of vocabulary.

Demonstrates significant 
quantity and quality of In-
termediate-level language. 
Accuracy and/or fluency 
decreases when attempt-
ing to handle topics at 
the Advanced level or as 
language becomes more 
complex.

Is most accurate when pro-
ducing simple sentences in 
present time. Pronunciation, 
vocabulary, and syntax are 
strongly influenced by the 
native language. Accuracy 
decreases as language 
becomes more complex.

Presentational Mode Rubric—Intermediate-High Learner

Evidence of Strengths:	 Examples of Where You Could Improve:
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CRITERIA Exceeds  
Expectations Meets Expectations Does Not Meet  

Expectations   

Strong Minimal

Language Function
Language tasks the speaker/
writer is able to handle in 
a consistent, comfortable, 
sustained, and spontaneous 
manner

Narrates and describes 
fully and accurately in all 
major time frames. Can 
communicate on some 
abstract topics, especially 
those related to particular 
interests and expertise. 
May provide a structured 
argument to support 
opinions and may construct 
hypotheses.

Consistently and extensively 
narrates and describes in 
all major time frames by 
providing a full account. 
Able to communicate 
on a variety of concrete 
topics and topics relating 
to events of current, public, 
and personal interest. 

Consistently narrates and 
describes in all major time 
frames. Able to commu-
nicate on familiar topics, 
which may include current 
events, employment, and 
matters of public interest. 

Handles successfully 
uncomplicated tasks and 
social situations requir-
ing exchange of basic 
information related to work, 
school, recreation, partic-
ular interests, and areas 
of competence. Narrates 
and describes in all major 
time frames, although not 
consistently.

Text Type 
Quantity and organization of 
language discourse (continuum: 
word - phrase - sentence 
- connected sentences - 
paragraph - extended discourse)

Uses  paragraph-length dis-
course and some extended 
discourse.

Uses connected, para-
graph-length discourse. 

Uses connected sentences 
and paragraph-length 
discourse.

Uses mostly connected 
sentences and some para-
graph-like discourse.

Impact 
Clarity, organization, and depth 
of presentation; degree to which 
presentation maintains attention 
and interest of audience

Presented in a clear and 
organized manner. Presen-
tation illustrates originality, 
rich details, and an unex-
pected feature that captures 
interest and attention of 
audience. 

Presented in a clear and 
organized manner. Presen-
tation illustrates originality 
and features rich details, 
visuals, and/or organiza-
tion of the text to maintain 
audience’s attention and/
or interest.

Presented in a clear and 
organized manner. Some 
effort to maintain audi-
ence’s attention through 
visuals, organization of the 
text, and/or details.

Presentation may be either 
unclear or unorganized. 
Minimal to no effort to 
maintain audience’s 
attention.

Comprehensibility 
Who can understand this 
person’s language? Can this 
person be understood only 
by sympathetic interlocutors 
used to the language of non-
natives? Can a native speaker 
unaccustomed to the speaking/
writing of non-natives understand 
this speaker/writer?  

Is readily understood by na-
tive speakers unaccustomed 
to the speaking/writing of 
non-natives.  

Is readily understood by na-
tive speakers unaccustomed 
to the speaking/writing of 
non-natives.  

Is understood by native 
speakers, even those unac-
customed to the speaking/
writing of non-natives, 
although this may require 
some additional effort.  

Is generally understood by 
those unaccustomed to the 
speaking/writing of non-na-
tives, although interference 
from another language may 
be evident and gaps in 
comprehension may occur.

Language Control
Grammatical accuracy, 
appropriate vocabulary,  
degree of fluency

Demonstrates full control of 
aspect in narrating in pres-
ent, past and future time. 
Uses precise vocabulary 
and intonation, great flu-
ency, and ease of speech. 
Accuracy may break down 
when attempting to perform 
the complex tasks associat-
ed with the Superior level 
over a variety of topics.

Demonstrates good control 
of aspect in narrating in 
present, past and future 
time. Has substantial fluen-
cy and extensive vocab-
ulary. The quality and/
or quantity of language 
generally decreases when 
attempting to perform 
functions or handle topics 
associated with the Superi-
or level.

Demonstrates minimal 
fluency and some control 
of aspect in narrating in 
present, past and future 
time. Vocabulary may 
lack specificity. Language 
decreases in quality and 
quantity when attempting to 
perform functions or handle 
topics associated with the 
Superior level.

Demonstrates significant 
quantity and quality of 
Intermediate-level lan-
guage. When attempting 
to perform Advanced-level 
tasks, there is breakdown 
in one or more of the 
following areas: the ability 
to narrate and describe, 
use of paragraph-length 
discourse, fluency, breadth 
of vocabulary.

Presentational Mode Rubric—Advanced Learner

Evidence of Strengths:	 Examples of Where You Could Improve:



World Language and Elementary Programmatic Restructuring 
 

 
Fiscal Year Month/Year Action Steps Anticipated Costs 

2015-16 
 

January - June 
2016 
 
 
 
 

School Committee approved: 
• Addition of .25 FTE for interim K-5 World Language 

Coordinator 
• Additional $50,000 for workshops, stipends, and  materials 
• Five meetings convened with various district leaders to 

further identify timelines, programmatic and staffing  
impacts, as well as scheduling challenges 

• Appointment of K-5 coordinator to lead and assist in decision 
making on these topics: 

1. which language 
2. which grade levels 
3. 6-12 curricular impact 
4. overall design and development of WL program  

• K-5 Coordinator meets with Asst. Supt. For Curriculum & 
Instruction to review scope of project 

• $78,817 

2016-17  
 
 

July – December 
2016 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Newly appointed Asst. Supt. For Curriculum & Instruction 
meets with K-5 Coordinator  to outline goals and 
expectations 

• K-5 Coordinator organizes and leads a committee to begin 
this work 

• Asst. Supt. For Curriculum & Instruction meets with K-5 
principals and other program leaders to create a committee 
charged with designing the re-structuring of the elementary 
school day from both a logistical and programmatic 
standpoint  

1. common planning time 
2. equity across all grade levels 
3.  space constraints/considerations 
4.  adjustment of transportation schedules to 

• $79,393 



 
 
 
 
January – June 
2017 

accommodate elimination of early dismissal on 
Thursday afternoons 

• Development of budgetary impact for FY18 
• Update 3-year budgetary projections (Summit I) 

 
• Public discussion and hearings for community input on both 

WL and elementary programmatic restructuring 
• Regular update reports to the LSC from both committees 

2017-18 
 
 

July – December 
2017 
 
January – June 
2018 

• LSC and both Design Teams consider public feedback for 
budgetary and programmatic decision-making for FY19 

• Update 3-year budgetary projections (Summit I) 
 

• Budget approved 
• Hiring of essential staff commences 

 

2018-19 
 

July – August 
2018 
 
 
 
 
 
 
September 
2018—June 2019 

Implementation year (August 2018) 
• Staff hiring completed for World language and other TBD 

programs 
• All necessary logistical matters and programmatic elements 

are in place  
• Summer training and workshops for newly appointed staff to 

assimilate new curriculum 
 

• Elimination of Thursday early dismissal in K-5 schedule 
• Ongoing planning for subsequent programmatic impact in 

World Languages and other identified instructional areas to 
accommodate for vertical articulation (K-12) –the domino 
effect 

• Budgetary impact on FY20 

• $2,507,731 ($2,318,551 
recurring/$189,180 one-time) 

 
 
 
 
 
 
 
 

• $123,456 

 



Line # Position & Expense Category
Total Projected 
FTE Impacts

Projected 
FY19 Base 
Salary Cost

Projected FY19 
Benefits Costs

Projected FY19 
Recurring 
Expenses

Projected FY19 
One‐time 
Expenses

1 Teacher Positions (WL and other content areas) 12.00                    762,148$       191,357$          953,505$        
1 Additional 1% of Unit A Salary ‐                        618,648$       618,648$        
4 School Support Personnel 3.87                      137,732$       61,760$            199,492$        
7 Instructional Assistants 2.65                      87,755$         42,248$            130,003$        
7 Specialized Instructional Assistants 2.11                      73,265$         33,595$            106,860$        
7 Student Support Instructors 0.85                      41,839$         13,574$            55,413$          

10 Special Class Teacher Aides 0.43                      15,333$         6,787$               22,120$          
16 Department Head 0.25                      26,243$         3,987$               30,229$          
Exp K‐5 Supplies & Materials (WL and other content areas) 78,825$           189,180$        
Exp 6‐12 WL and other content area curriculum workshops 75,000$          
Exp 6‐12 WL and other content area curriculum materials/supplies 48,456$          

Sub Total 21.91                    1,762,963$   353,307$          2,318,551$      189,180$        

Projected Total FY19 Impact ‐ One‐time & Recurring 2,507,731$     
Projected Total FY19 ‐ Recurring Impact Only 2,318,551$     

Projection Assumptions
• Implement WL and other programs in FY2018‐19 (N.B. Projected as deficit year in Summit I Town/School 3‐year Budget Projection ‐ $9 million shortfall)

• Eliminate half‐day Thursdays; Implement WL and other content areas K‐5; Restructure of full elementary schedule

• Implement necessary contract provisions including common planning time district‐wide

• Assumes 160 sections taught at 0.075 FTE per section for teacher positions (WL and other content areas)

• Represents projected additional FTE for hourly employees by utilizing current Wednesday schedules on Thursdays

• Includes cost of benefits as recurring because of impact on total Town budget in FY19 and beyond

• Projects supply and material costs based on per pupil rate of $25/pupil (recurring) and $60/pupil (one‐time)

FY 2018‐19 Cost Impact Projection ‐ K‐5 Programmatic and Schedule Restructuring

as of: 6/15/2016    1:03 PM



 

 AGENDA ITEM SUMMARY 

 LEXINGTON SCHOOL COMMITTEE MEETING 
 

 
TODAY’S DATE: 
June 15, 2016 
 
REQUESTED MEETING DATE: 
June 21, 2016 
 
AGENDA ITEM TITLE: 
Superintendent Evaluation 
 
PRESENTER: 
William Hurley 
  
SUMMARY: 
Report and Discussion of End of the Year Summative Evaluation of the Superintendent of 
Schools. 
 
 
WHAT ACTION (IF ANY) DO YOU WISH SCHOOL COMMITTEE TO TAKE? 
 

  No action requested, this is a short update or a presentation of information.  
  Request input and questions from the School Committee, but no vote required. 
  Request formal action with a vote on a specific item. 

 
If formal action is requested, please check one: 
This item is being presented 
 

  for the first time, with a request that the School Committee vote at a subsequent meeting 
or 
 

  with the request that the School Committee take action immediately 
 
If formal action is requested:  
Include a suggested motion or let __________ know if you need assistance preparing a motion. 
 
SUGGESTED MOTION: 
 
Motion that the School Committee votes approval of the End of the Year 
Summative Evaluation of the Superintendent of Schools 
 
FOLLOW-UP: 
 
 

AMOUNT OF TIME REQUESTED FOR THE AGENDA ITEM: 
(30 minutes) 
 
ATTACHMENTS: 
Report 

ITEM NUMBER: 
A.4 
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AGENDA ITEM SUMMARY 

LEXINGTON SCHOOL COMMITTEE MEETING 
 

 

 
TODAY’S DATE: June 15, 2016 
 
REQUESTED MEETING DATE: June 21, 2016 
  
AGENDA ITEM TITLE: Fiscal Year 2016 Budget Transfers 
 
PRESENTER:  
Ian Dailey, Assistant Superintendent for Finance and Operations 
  
SUMMARY: 
 
In order to fund the purchase of equipment purchased with available funds at the close of the 
Fiscal Year 2016 budget, budget transfers are required. At the School Committee’s May 24, 2016 
School Committee $83,197 was approved to be expended from available funds. These purchases 
are being funded from savings in the salaries and wages portion of the budget.  
 
Consistent with School Committee Policy, DBJ: Budget Transfer Authority, administration is 
seeking approval to transfers funds as outlined below: 
 

Line # Program
 FY13          

Actual 
 FY14                   

Actual 
 FY15                   

Actual 
 FY16 Budget 

(adj) 
 New 

Transfers 
 FY16 Budget 

(rev) 
Salaries & Wages 64,117,953$ 68,264,740$ 73,057,650$ $78,627,324 -$83,197 $78,544,127

5 Harrington 24,602$          23,981$          37,431$          $47,270 $5,012 $52,282
6 Hastings 21,916$          19,310$          25,697$          $40,059 $2,196 $42,255
7 Clarke 22,064$          42,920$          51,207$          $32,195 $15,708 $47,903
31 K-12 Technology 448,926$       658,670$       493,955$       $504,830 $25,750 $530,580
48.3 Finance and Operations $76,545 $13,951 $90,496
48.4 Human Resources $344,048 $20,580 $364,628

Grand Total -$                  
 
 
WHAT ACTION (IF ANY) DO YOU WISH SCHOOL COMMITTEE TO TAKE? 
 

  No action requested, this is a short update or a presentation of information.  
  Request input and questions from the School Committee, but no vote required. 
  Request formal action with a vote on a specific item. 

 
If formal action is requested, please check one: 
This item is being presented 
 

  for the first time, with a request that the School Committee vote at a subsequent meeting 
or 
 

  with the request that the School Committee take action immediately 
 
 

ITEM NUMBER: 
A.5 
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If formal action is requested:  
Include a suggested motion or let __________ know if you need assistance preparing a motion. 
  
SUGGESTED MOTION: 
 
Move that School Committee approve the transfers outlined in the Summary 
Section of this agenda item, per School Committee Policy DBJ, for Fiscal Year 
2015-16. 
 
FOLLOW-UP: 
 
 
 

AMOUNT OF TIME REQUESTED FOR THE AGENDA ITEM:  
5 minutes 
 
ATTACHMENTS:   
N/A 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

AGENDA ITEM SUMMARY 

LEXINGTON SCHOOL COMMITTEE MEETING 
 

 

 
TODAY’S DATE:  
June 2, 2016 
 
REQUESTED MEETING DATE:  
 June 21, 2016 
 
AGENDA ITEM TITLE:  
Ratification of the LEA – Unit C Contract 
 
PRESENTER:  
Bob Harris, Assistant Superintendent for Human Resources 
  
SUMMARY: 
The School Committee will vote on the ratification of a new three-year agreement with the LEA 
– Unit C covering the period of July 1, 2015 – June 30, 2018 (attached). 
 
WHAT ACTION (IF ANY) DO YOU WISH SCHOOL COMMITTEE TO TAKE? 
 

  No action requested, this is a short update or a presentation of information.  
  Request input and questions from the School Committee, but no vote required. 
  Request formal action with a vote on a specific item. 

 
If formal action is requested, please check one: 
This item is being presented 
 

  for the first time, with a request that the School Committee vote at a subsequent meeting 
or 
 

  with the request that the School Committee take action immediately 
 
If formal action is requested:  
Include a suggested motion or let __________ know if you need assistance preparing a motion. 
  
SUGGESTED MOTION: 
 
I move that the School Committee ratify a new three-year agreement with the 
LEA – Unit C covering the period of July 1, 2015 – June 30, 2018, and authorize 
its Chair to affix his signature to the Memorandum of Agreement (MOA) 
attached hereto. 
 

FOLLOW-UP: 
 

AMOUNT OF TIME REQUESTED FOR THE AGENDA ITEM: 
(5 minutes) 
 

ATTACHMENTS:   
Memorandum of Agreement  

ITEM NUMBER: 
A.6 



 

 AGENDA ITEM SUMMARY 

 LEXINGTON SCHOOL COMMITTEE MEETING 
 

 
TODAY’S DATE: 
June 15, 2016 
 
REQUESTED MEETING DATE: 
June 21, 2016 
 
AGENDA ITEM TITLE: 
Discussion of Capital Plan 
 
PRESENTER: 
William Hurley 
  
SUMMARY: 
Continued discussion regarding School Master Plan for additional increased student enrollment. 
 
 
WHAT ACTION (IF ANY) DO YOU WISH SCHOOL COMMITTEE TO TAKE? 
 

  No action requested, this is a short update or a presentation of information.  
  Request input and questions from the School Committee, but no vote required. 
  Request formal action with a vote on a specific item. 

 
If formal action is requested, please check one: 
This item is being presented 
 

  for the first time, with a request that the School Committee vote at a subsequent meeting 
or 
 

  with the request that the School Committee take action immediately 
 
If formal action is requested:  
Include a suggested motion or let __________ know if you need assistance preparing a motion. 
 
SUGGESTED MOTION: 
 
 
 
FOLLOW-UP: 
 
 
 

AMOUNT OF TIME REQUESTED FOR THE AGENDA ITEM: 
(20 minutes) 
 
 
ATTACHMENTS: 
 

ITEM NUMBER: 
A.7 



PRE-K (LCP) OPTIONS/SCHOOL USES - EVALUATION

School Committee - 6.21.16

EVAL. 
CRITERIA\SITE

Pelham Bedford St. Laconia Land Trade Harrington 
Stand Alone on 

Campus

Harrington 
Add on to 
existing

Leased

Capacity                     
•Sq ft                               
• # /Students
Timeline

Construction Cost

Operating Costs 
•nurse       
•custodian    
•facility admin

Educational           
Pros/Cons

Access       
Ingress/Egress



CENTRAL OFFICE
 OPTIONS/SITE EVALUATION

School Committee - 6.21.16

Remain at 
Harrington

Pelham Bedford St. Lease Space Mass Ave.  (Current 
Police Dept)

Staff Offices                
Staff Uses

Other                              
• LABBB                     
• Print Shop
Professional Dev. 
Training

Cost

Timeline



ELEMENTARY EVALUATIONS TO ADD CAPACITY

School Committee 6.21.16

Pelham Laconia Harrington          
addition/wo LCP

Land Swap

10-12 18 24
Capacity                     
•Sq ft                               
• # /Students             
• #CR

Timeline

Construction Costs

Operating Costs

Educational           
Pros/Cons

Access       
Ingress/Egress



 

 AGENDA ITEM SUMMARY 

 LEXINGTON SCHOOL COMMITTEE MEETING 
 

 
TODAY’S DATE: 
June 15, 2016 
 
REQUESTED MEETING DATE: 
June 21, 2016 
 
AGENDA ITEM TITLE: 
Recommended 2016-2017 School Committee meeting Calendar 
 
PRESENTER: 
William Hurley 
  
SUMMARY: 
Proposed meeting dates and suggested venue for the 2016-2017 School Committee Meetings. 
 
 
WHAT ACTION (IF ANY) DO YOU WISH SCHOOL COMMITTEE TO TAKE? 
 

  No action requested, this is a short update or a presentation of information.  
  Request input and questions from the School Committee, but no vote required. 
  Request formal action with a vote on a specific item. 

 
If formal action is requested, please check one: 
This item is being presented 
 

  for the first time, with a request that the School Committee vote at a subsequent meeting 
or 
 

  with the request that the School Committee take action immediately 
 
If formal action is requested:  
Include a suggested motion or let __________ know if you need assistance preparing a motion. 
 
SUGGESTED MOTION: 
 
 
 
FOLLOW-UP: 
 
 
 

AMOUNT OF TIME REQUESTED FOR THE AGENDA ITEM: 
(10 minutes) 
 
ATTACHMENTS: 
Draft Proposed Meeting Dates and Suggested Venue (To be reserved) memo 

ITEM NUMBER: 
A.8 





 

 AGENDA ITEM SUMMARY 

 LEXINGTON SCHOOL COMMITTEE MEETING 
 

 
TODAY’S DATE: 
June 16, 2016 
 
REQUESTED MEETING DATE: 
June 21, 2016 
 
AGENDA ITEM TITLE: 
School Committee Member Designee for the Permanent Building Committee for the Diamond 
School Project 
 
PRESENTER: 
William Hurley 
  
SUMMARY: 
Ms. Crocker has agreed to be the School Committee voting member to the PBC for the Diamond 
Project at the request of the Chair. 
 
 
WHAT ACTION (IF ANY) DO YOU WISH SCHOOL COMMITTEE TO TAKE? 
 

  No action requested, this is a short update or a presentation of information.  
  Request input and questions from the School Committee, but no vote required. 
  Request formal action with a vote on a specific item. 

 
If formal action is requested, please check one: 
This item is being presented 
 

  for the first time, with a request that the School Committee vote at a subsequent meeting 
or 
 

  with the request that the School Committee take action immediately 
 
If formal action is requested:  
Include a suggested motion or let __________ know if you need assistance preparing a motion. 
 
SUGGESTED MOTION: 
 
 
FOLLOW-UP: 
 
 

AMOUNT OF TIME REQUESTED FOR THE AGENDA ITEM: 
(5 minutes) 
 
ATTACHMENTS: 
N/A 

ITEM NUMBER: 
A.9 



 

 AGENDA ITEM SUMMARY 

 LEXINGTON SCHOOL COMMITTEE MEETING 
 

 
TODAY’S DATE: 
June 15, 2016 
 
REQUESTED MEETING DATE: 
June 21, 2016 
 
AGENDA ITEM TITLE: 
Discussion of School Committee Vice-Chair Position 
 
PRESENTER: 
William Hurley 
  
SUMMARY: 
The Chair recommends that the Committee elect a Vice-Chair 
 
WHAT ACTION (IF ANY) DO YOU WISH SCHOOL COMMITTEE TO TAKE? 
 

  No action requested, this is a short update or a presentation of information.  
  Request input and questions from the School Committee, but no vote required. 
  Request formal action with a vote on a specific item. 

 
If formal action is requested, please check one: 
This item is being presented 
 

  for the first time, with a request that the School Committee vote at a subsequent meeting 
or 
 

  with the request that the School Committee take action immediately 
 
If formal action is requested:  
Include a suggested motion or let __________ know if you need assistance preparing a motion. 
 
SUGGESTED MOTION: 
 
The Chair moves that the committee accept nominations and vote a Vice-Chair for the 
Lexington School Committee. 
 
FOLLOW-UP: 
 
 

AMOUNT OF TIME REQUESTED FOR THE AGENDA ITEM: 
(5 minutes) 
 
ATTACHMENTS: 
N/A 

ITEM NUMBER: 
A.10 



 

 AGENDA ITEM SUMMARY 

 LEXINGTON SCHOOL COMMITTEE MEETING 
 

 
TODAY’S DATE: 
June 15, 2016 
 
REQUESTED MEETING DATE: 
June 21, 2016 
 
AGENDA ITEM TITLE: 
Vote to Approve a Resolution Against Lifting the Cap on Commonwealth Charter Schools 
 
PRESENTER: 
Sandro Alessandrini 
  
SUMMARY: 
Lexington School Committee’s stance on lifting the charter school cap. 
 
 
WHAT ACTION (IF ANY) DO YOU WISH SCHOOL COMMITTEE TO TAKE? 
 

  No action requested, this is a short update or a presentation of information.  
  Request input and questions from the School Committee, but no vote required. 
  Request formal action with a vote on a specific item. 

 
If formal action is requested, please check one: 
This item is being presented 
 

  for the first time, with a request that the School Committee vote at a subsequent meeting 
or 
 

  with the request that the School Committee take action immediately 
 
If formal action is requested:  
Include a suggested motion or let __________ know if you need assistance preparing a motion. 
 
SUGGESTED MOTION: 
 
Vote to Approve Resolution Against Lifting the Cap on Commonwealth Charter Schools 
 
FOLLOW-UP: 
 
 
 

AMOUNT OF TIME REQUESTED FOR THE AGENDA ITEM: 
 
 
 
ATTACHMENTS: 
Memo – Resolution Against Lifting the Cap on Commonwealth Charter Schools 

ITEM NUMBER: 
A.11 



Resolution Against Lifting the Cap on Commonwealth Charter Schools 

WHEREAS, free public schools available to all students regardless of income, ability, need or English 
language proficiency are foundational to our democracy; and 

WHEREAS, all of our students deserve high-quality public schools that teach the whole child, providing 
enrichment and addressing social and emotional needs in addition to core academic subjects; and 

WHEREAS, local accountability for our public schools is necessary to ensure that schools are responsive 
to the needs of their communities; and 

WHEREAS, public school districts across the state are losing more than $408 million this year alone — a 
loss of funds that is undermining the ability of districts to provide all students with the educational 
services to which they are entitled; and 

WHEREAS, Commonwealth charter schools are often approved over the objections of a majority of 
community residents and their elected officials and are not accountable to local elected officials once 
they are approved; and 

WHEREAS, Commonwealth charter schools often fail to serve the same proportion of special needs 
students, low-income students and English language learners as the districts from which they receive 
students and often use high suspension rates to drive out students they don’t want to serve; and 

WHEREAS, the Commonwealth charter school system is creating separate and unequal opportunities for 
success; and 

WHEREAS, lifting the cap on charter schools would greatly worsen the problems listed above and lead to 
a costly and divisive two-track school system; 

THEREFORE, be it resolved that the Lexington School Committee opposes lifting the cap on 
Commonwealth charter schools. 
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